There are few studies which document youth transitions from school to work in rural areas of the majority world. This paper, based on ethnographic fieldwork in a rural community in Bolivia, considers how young people make decisions about different types of school-to-work transitions which include migrating to continue their formal education, working in the community, or seeking migrant work in the regional town or in neighbouring Argentina. The paper explores how young people negotiate structural constraints over their choice of transition, including the rural location, economic resources, parental attitudes and family background, gender, birth order, social networks and role models. Importantly the paper highlights that underlying young people's choice of transition are interdependent household relations. In the majority world, in this case in Bolivia, rural young people may achieve economic independence sooner than those in the minority world, but long-term family interdependence tends to be maintained throughout the life-course. This paper suggests that the notion of negotiated interdependence is a more appropriate way to understand youth transitions and relations between young people and adults in rural areas of the majority world.
relations which are not fixed but are worked out and renegotiated according to different constraints and opportunities which exist.
Therefore, in a majority world context, the notion of 'youth transition' from dependent child to independent adult is problematic since young people negotiate and renegotiate their interdependence with their parents and siblings throughout the lifecourse. At this point it is worth highlighting that we also have to be careful how we use the term 'youth' since it is a minority world concept that cannot be used unproblematically in the majority world. Whilst recognising that further research into the usefulness of the term in different cultural contexts would be appropriate, for the purposes of this paper 'youth' is used as: … a relational concept, which refers to the social processes whereby age is socially constructed, institutionalised and controlled in historically and culturally specific ways. (Wyn and White, 1997: 10-11) Recently the use of the concept of 'transition' has also been questioned in minority world contexts (Cohen and Ainley, 2000; EGRIS, 2000; Wyn and Dwyer, 1999) and Gillies (2000) argues that there are three main drawbacks of using the term. First, it does not allow for greater recognition of the blurred boundaries between dependence and independence. Secondly it tends to imply an individualistic transition whilst placing less emphasis on family interrelationships and thirdly youth becomes conceptualised merely as a transitional period of change and instability rather than being a special category in its own right (Gillies, 2000) .
However, despite these drawbacks, it is recognised that the concept of 'transition' can still provide a useful framework for exploring the ways in which young people are constrained and their decision-making processes in relation to their chosen school-towork pathways (Bynner, 2001; Gillies, 2000) . Thus this paper uses transition as a starting point for examining how young people in an impoverished rural area of the majority world understand their choices regarding when to leave school and what work to seek. Apart from the school-to-work trajectories, youth transitions also include leaving home, starting a sexual relationship, having children and acquiring citizenship rights (EGRIS, 2001) . It is widely recognised that these transitions are interlinked and that it is important to take a holistic perspective in order to understand the interconnections between them (MacDonald, 1998; Wyn and Dwyer, 1999) .
Whilst this paper does not have the scope to explore in detail the other youth transitions and will focus mainly on the school-to-work transition, it acknowledges that such transitions are embedded in wider social contexts and can only be fully understood within the interconnecting arenas of their lives.
Another recently recognised aspect of structural accounts of youth transitions, is that they rarely incorporate the voices of the young people concerned (EGRIS, 2001) which has led to calls to integrate structural and cultural approaches to youth studies (Cohen and Ainley, 2000; MacDonald, 1998; Raffo and Reeves, 2000) . Thus, one of the aims of this article is to highlight the meanings young people attach to the opportunities and constraints with which they are faced when negotiating their schoolto-work transition.
Background to the study
The paper is based on an ethnographic study of rural childhoods in Churquiales, 2 a community of sixty-eight households in Tarija, southern Bolivia (Punch, 1998) .
Churquiales is in an economically poor and relatively isolated rural area, lacking basic services such as electricity and drinking water. It is only 55km from Tarija, the main regional town, but poor roads, which are sometimes impassable in the rainy season, mean that the twice weekly bus service can take about four hours. The fieldwork included participant observation, classroom task-based methods and interviews with all members of a sample of eighteen households (see Punch, 2001b) . The research took place during regular visits between 1993-1995 and a six month intensive period in 1996 and included two visits to north Argentina to interview young migrants who had left the community in search of work.
In Bolivia it is only compulsory for children to attend five years of school and in
Churquiales there are six years of primary schooling available but no secondary education. Consequently, young people have to make a decision about their futures once they complete primary school, at 12-13 years of age; somewhat earlier than many of their urban counterparts or than most young people in the minority world whose earliest major transition decision tends to be at 16 years of age (Morrow and Richards, 1996) . A decision to continue with secondary school education involves leaving home at a relatively early age and going to live in the town or another larger rural community.
In this article, the term 'education' is used in the narrow sense of institutional schooling. 'Work' is defined as "activities that produce goods and services for one's own use or in exchange for pay or support" (Reskin and Padavic, 1994: 1) At the time of this study only two girls and two boys were at secondary school. They were all from some of the wealthiest households in the community who could manage to support their education financially. They represented less than 7% of the sixty 13-19 year olds from Churquiales in 1996. Over half of the young people (52%) had migrated in search of paid work either in the nearby town or in rural Argentina and (see Table 1 ).
It is worth noting that several young people had already moved between the different options: one boy had given up secondary education to migrate to Argentina, and others had returned to work at home after short periods of migrant work. The main gender difference is that more girls than boys were likely to seek urban migrant work in Bolivia rather than migrate to rural Argentina (to be discussed in the following section). Most young people who choose to work rather than continue their education, tend to spend one or two years working for their household or within their community before migrating in search of higher wages elsewhere (Punch, 1998) . However, this paper will focus mainly on young people's initial decision to choose work or school once they have completed six years of primary education.
At the time of this research there were 59 children in the community primary school (years 1-6 and one year of preschool), with approximately 8-9 children in each year group. In 1996, five boys and four girls completed primary education in Churquiales.
One boy went on to secondary school in a nearby rural village, one girl migrated to work in urban Bolivia and one boy migrated to work in rural Argentina, and the other three boys and three girls remained to work within their community. Therefore, on leaving primary school, most 12-13 year olds start full-time work. On the surface it appears that only the elite children in this rural community go to secondary school, but in reality, the circumstances are more complicated than that and there are other factors, besides economics, that influence the decision of poor children to work instead.
Negotiating structural constraints
It is well-known that it is difficult to separate structural constraints and young people's agency because the two are often intertwined (Raffo and Reeves, 2000; Rudd and Evans, 1998; Wyn and Dwyer, 1999 The daily wage for agricultural or domestic labour is at least four times lower in Churquiales than in Argentina. As Domingo indicates, since earning capacity is greater in Argentina, migration can be a useful temporary transition which enables young people to work regularly and to have the chance to save for their future and perhaps buy their own land. Young people do not only migrate in search of work but those who wish to continue studying beyond primary level are also forced to migrate for education purposes. A vital factor determining whether secondary education is considered as a viable option or not is adults' and children's perception of the benefits of education compared with other available opportunities. One 11 year old girl gave her view that education: "Is nice, you don't get have to get tired or sweat."
2 She felt that it was a better option compared with hard physical labour. Such a view of comparing education with work was not untypical and suggests that young people consider education to be physically easier and more of an urban activity than the more rural activity of agricultural labour.
Parents also tended to echo this view but felt that formal education was only really beneficial in terms of increased job prospects if it was long-term, leading to urban employment rather than agricultural or domestic labour:
If they keep going until the end they come out as professionals. If they don't keep going, then they don't. Until 5th grade perhaps they don't gain anything, they just know how to write their name, then they don't let themselves be deceived out of money, then they know. But it doesn't help them get a different job.
It is often argued that parents do not value education sufficiently and that they are to blame for keeping their children out of school to work:
Here in the rural area many intelligent children have not fulfilled their potential because of a lack of money and lack of parental guidance. They think that it is better that they help in agriculture rather than study, they see it as difficult. 4 (Ronaldo, teacher) Yet where the education system is characterised with problems, resulting in repetition and failure, parental attitudes may be more rational than is often assumed (Boyden et al., 1998: 255) . In Churquiales there is a range of constraining factors for primary education including lack of educational resources, low wages for teachers, poor teaching quality and household work demands which all lead to high rates of absenteeism, drop-out, repetition and failure (Punch, 1998) . Such factors combine and result in a lack of confidence in the benefits of the formal education system.
Primary schooling is perceived as useful for teaching children basic literacy and numeracy skills but not as a pathway to their economic autonomy or to a better social status. Only if children can continue on to secondary education and complete that cycle can they really expect an alternative future livelihood. Thus, where the quality of education is poor and is perceived as unlikely to lead to improved job prospects, then an understandable strategy for young people to adopt is to leave school once basic literacy has been achieved before the financial costs begin to increase substantially. 
Economic resources
The most common reason given by parents, children and teachers for children not continuing to secondary education was a lack of financial resources:
They don't continue studying because of a lack of economic resources. Boarding schools are cheaper, but with transport, materials, it's always an expense. They must have money to pay their board and room, most likely for those that only have one or two children; the important thing is that they have the money.
5 (Jaime, teacher)
The costs of schooling are two-fold: the indirect costs of the young person's labour which is lost and the direct material costs of formal education, including transport, uniform and shoes (see also Caldwell et al., 1985) . Table 2 outlines an estimate of the cheapest costs of secondary schooling for a pupil at a subsidised boarding school 3 for a school year from February until November.
An annual expenditure of £180 works out at approximately Bs.120 (£15) a month per child, which is as much as a third of a month's salary for an agricultural labourer. As well as wages from day labourering, households make a living from agriculture and livestock raising, migrant remittances, small businesses such as shops and other activities. However, most households have several children, five or more being not uncommon. Consequently, the possibility of children attending secondary school depends greatly on the financial resources of the household and is by no means an option for all households or for all children within a particular household. Yet limited economic resources is not the only reason why a young person cannot continue their education since a household does not need to be extremely wealthy to send one of their children to secondary school. However, enthusiasm on the part of both the parents and the child is necessary, and they need to be able to perceive the relative longer-term advantages of education versus the more immediate benefits of work.
Parental attitudes and family background
Positive parental influence usually occurs where parents themselves have a relatively high level of education and more direct experience of the long-term benefits that schooling can bring. Dionicio (12), from a household of medium wealth, was not keen on continuing his education but his parents strongly encouraged him: "My dad makes me study. He wants me to do something with my life." 6 His father had studied until the end of secondary school and considered education to be extremely important. His mother, with only three years of schooling, was also convinced that an education was better in the long run:
It's the only ideal inheritance that a parent can give to their child, nobody can take that inheritance away from them. Of course, it means much sacrifice but in the end, Thus Dionicio had been brought up listening to his parents' admiration of education and criticism of migration, and he was expected to continue studying rather than to start paid work.
However, in contrast some parents can afford to send their children to secondary school and are willing to support them financially but the young person is not at all interested and refuses: "My parents wanted me to go, but I didn't want to" 8 (Nilsa, 17) . In such cases, most parents are realistic: "If we send her but she doesn't study, then there's no point." 9 They see little use in forcing their children to study against their will or if they have limited academic ability:
Delfín didn't want to go this year. Coming and going, he was bored with it. "I'm tired of it now" he used to say. The subjects are more difficult now in sixth grade, it's not like in first, second or third grade any more. 10 (Dorotea, parent)
Thus parental attitudes can be influential in young people's choice of transition when combined with other factors rather than being a vital factor by itself.
Gender
Regarding youth transitions, there are not any notable gender differences in relation to attendance at secondary school but there are differences regarding work. Girls are more likely to carry out domestic labour whereas boys are more likely to work in This is largely because of parents' beliefs that girls have to be looked after whereas boys do not have to be so protected (see also Chant and Radcliffe, 1992) . The proximity of Tarija means that parents can visit regularly and the young people can also return to Churquiales frequently. Young females may have to face greater negotiations with their parents when seeking migrant work. As Vicki's mother said to her when she wanted to go to Argentina: "No, we worry too much. We want you to work in Tarija where you are nearer home." 11 Nevertheless, despite these increased restrictions, by engaging in step-migration young females can gradually go longer distances to a city or to Argentina which increases wages as well as parental concern:
At first I didn't like it much because I missed my family. I cried a lot and I felt very alone, but I stuck it out and stayed. I went because I had always wanted to go to Argentina. Before that I was in Tarija, studying and working as a nanny, but there was a lot of work and they paid very little. From there I decided to go to Argentina.
I told my parents and my dad let me go. 12 (Mónica, 23) Mónica went first to the town of Tarija, then to the north of Argentina and finally to the capital, Buenos Aires. She acquired her jobs through family contacts and friends, drawing on her own social networks: "I had the address and telephone number of two friends who had gone the year before. They had jobs and knew a woman who could help me get a job." 13 Travelling accompanied and having a trusted friend in the place of destination, facilitated her ability to negotiate with her parents and increased the likelihood of being allowed to go. Thus, girls tend to have to use such coping strategies more frequently than boys because of increased parental restrictions on their choice of migrant destinations (see also Chant and Radcliffe, 1992) .
Birth order
If it is possible for only one or two children from a family of seven or eight to continue studying, it is more likely to be the younger siblings since older siblings are Hence, when most young people consider the possibility of migration, family needs are taken into account and the outcome may be as a result of a combined household decision. Thus, being a younger sibling can increase education opportunities but may constrain work options.
Social networks and support
Emigrating for either education or work purposes while young, with limited knowledge of life outside the community, can be a bewildering experience: "I always thought it was going to be great, but at first it was difficult to get used to it" 16 (David, 19) . Leaving home and their sheltered, relatively isolated community for the first time can be difficult and should not be underestimated as a factor inhibiting children from migrating whether to study or work. For example, Alcira's brothers asked her to go with them to Argentina as their cook, but she did not want to because: "I wasn't used to leaving my house" 17 (Alcira, 16). Similarly, two families of medium wealth wanted to send one of their children to continue studying but the children refused. Both Lidia and Osvaldo were considered to be good, studious pupils by the teachers, and their parents had the financial means as well as the desire to send them: "She is very shy.
We wanted to send her to Rosquetes to study but she doesn't want to leave the house" 18 (Celia, parent).
However, the marked difference between migration for education or for work is that young people are much more likely to have support networks available when seeking 16 Siempre pensaba que iba a ser lindo pero al principio fue difícil acostumbrarse. (David, 19) migrant work but not for secondary education. Young people's fear of having to go and study elsewhere alone at such a young age was also exacerbated by stories that in urban schools, children who come from the countryside are labelled 'country bumpkins' (campesinitos).
In Churquiales most households had few contacts in the town, but the majority had contacts with rural migrants in Argentina because of an established migratory network. This not only encourages new migrants to leave but also facilitates their initial move to live away from home:
As I'm going with friends and I'll know many who are there, I don't think it's going to be very difficult. Going alone would be hard and I'd miss here a lot, but with so many people I know, I don't think so. 19 (Sebastián, 18) The majority of young people travel with experienced migrants or have relatives or friends in the area of destination who can assist them in finding work and accommodation. Most expect a maximum of two weeks before they find work. In many cases, their first job is arranged before they even leave Churquiales, through a relative or friend who has already established links. The contact links between migrants is crucial in providing an extensive migrant network which facilitates the entry of newcomers (see also Roberts 1995) . This makes a potentially overwhelming experience more enjoyable and less stressful. Thus available social networks enable young people to cope with leaving home and starting work but do not offer the same support for those who migrate for schooling.
Role models of other rural youth
When choosing between school or work, young people have to weigh the above factors against each other until a 'decision' can be reached. Sometimes the most decisive issue may lie with their role models who may be their parents, older siblings, friends or other community members. In Churquiales, children's most influential role models are often the return migrants from Argentina: "They only think about Argentina. It's the only model they have. Their dream is to go to Argentina: to suffer, to work hard and eat little" 20 (Eduardo, parent).
By the time young people in Churquiales reach their twenties, most of them will have migrated at least once to work in Tarija and/or Argentina. In contrast only one young person from the community had continued to university after completing secondary school education. The young migrants return with new clothes and consumer goods such as stereo cassette players and inspire others to leave: "I want to go too, I'm going next year" 21 (Julián, 14) . Exaggerated stories of how great a life the migrants lead, encourage others to join them and increase their own status within the community:
Since all the blokes of that age came to Argentina, you just wanted to go too, I was 16, just a kid. All my friends came here and then went back saying "Oh, it's just great there," so I just wanted to come here too. 22 (Juvenal, parent, Fraile, Argentina) Migrants return with their newly acquired material goods, which are their symbols of success and increased prestige. They provide children with stronger role models than the exceptional few who have achieved academic success beyond primary level. In many cases secondary education is not a viable alternative to the more immediate material gains of work and migration.
Negotiated Interdependence
In Bolivia, where a state welfare system does not exist, there are strong expectations that children should be responsible for their parents in old age, whether that be physical care or financial support (Gill 1987) . In Churquiales, most young people have a strong sense of responsibility towards their family, and negotiate ways to fulfil their individual needs whilst also contributing to the household. They balance family demands and personal ambitions, and also integrate the different contexts of their lives at school, home and work. The decisions which they make in one arena, within the limited range of opportunities they have, can only be understood if one knows what is happening in the other contexts of their lives (see also Bynner, 2001; EGRIS, 2001 ). The constraints which face young people at home affect what they do at work or at school, and vice-versa.
interdependence is worked out in practice. He left school and began to work as an agricultural day labourer in the community even though his parents were prepared to make the financial sacrifice to send him to secondary school: "If I wanted to study, I
would have just gone" 23 (Santiago, 13 By working as a day labourer, he provided for his own clothing and social needs.
Other times, when his labour was needed, he worked on his household's land, thereby fulfiling his family responsibilities. When his parents offered him a small piece of land for his own crops, he declined because he was aware that the land was needed for family consumption rather than for the market: "In my house there's always food for me and I know that if I need something then it'll be bought for me." 25 Santiago's decision not to continue his education might be considered irrational if it is only seen within the school context rather than within the interconnecting arenas of home, school and work. He was aware that continuing school would cause financial sacrifices for his family. He was also uncertain about the long-term value of schooling which was exacerbated by his lack of an educational role model to follow. His two venirse. (Juvenal, parent) older brothers had migrated to work in Argentina and their material success led him to aspire to similar economic gain. His relatively sheltered social world within Churquiales meant he was not keen to migrate to study on his own and would prefer to migrate to work with his brothers. Therefore, he opted for working and acquiring greater autonomy which enabled him to contribute to his household rather than studying and remaining financially dependent on his parents. In 2000 it was heard that he was working in Argentina with one of his brothers. 4 Santiago's decision shows that young people make rational choices within a range of constraints and opportunities which intersect the different arenas of their lives. Such decisions need to be understood not only within the interconnecting arenas, but also within the wider social, cultural and economic context in which they are made.
Relations of interdependence between parents and children, and between siblings continue to be negotiated after young people have left home in search of work (see also Finch and Mason 1993 
Conclusion
This paper has shown that rural young people in Bolivia are faced with a range of multiple, and often interconnected, factors which influence their choice of school-towork transition. These include the constraints of the rural locality (particularly limited local education and work opportunities), lack of economic resources, young people's and parents' perceived benefits of education compared with work opportunities, parental attitudes, gender, birth order, available support networks and the role models of older rural youth. What is interesting is that despite this range of structural constaints including cultural expectations of fulfilling family responsibilities, rural young people are still able to assert some level of agency over their choice of youth transition.
Migration for work rather than education is an attractive opportunity for young people as it enhances both their economic and social capital (Bourdieu, 1993) , enabling them to be more flexible (see Bynner, 2001: 8 (Gónzalo, 20) When I was in Tarija I missed the countryside, I don't like the town, it's okay for a while but then I want to come back. … : It's more comfortable at home because you work when you want, and you can rest. 28 (Sebastián, 18) Young people in rural Bolivia negotiate ways to balance their individual needs with household responsibilities; their unpaid work at home with paid work. They weigh up the pros and cons of economic opportunities and within their constraints, they make choices.
In the minority world, where autonomy is highly valued, the ways in which young people negotiate their youth transitions have been described as 'structured individualization' (Rudd and Evans, 1998) . Young people in the minority world shift between dependence and independence (EGRIS, 2001 ) in a more individualised way than the more interdependent relations between young people and their parents in the majority world. Rural youth transitions in Bolivia occur earlier than those of their counterparts in the minority world. Majority world young people may achieve economic independence sooner than those in the minority world, but long-term family interdependence tends to be maintained throughout the life-course. Thus, rather than conceptualising young people as moving in and out of dependence and independence, 27 Ahorita estoy balanceando: si voy allá me gusta, y si estoy aquí me gusta. Aquí estoy dentro de conocidos y estoy con la familia. Pero allá hay más oportunidades económicas. (Gónzalo, 20) this paper has argued that the notion of interdependence is a more appropriate way to understand relations between young people and adults in rural areas of the majority world.
As this article has shown, young people in rural Bolivia have a strong sense of responsibility and obligation to their family, yet the ways these are fulfilled in practice are negotiable. Thus, the concept of 'negotiated interdependence' is a useful term which reflects how young people in the majority world are constrained by various structures and cultural expectations of family responsibilities yet also have the ability to act within and between such constraints, balancing household and individual needs.
However, some authors have argued that interdependence (Morrow, 1996; Schneider, 2000: 6) , family connectedness (Brannen et al. 1994 ) and family responsibilities (Finch and Mason, 1993) are also important in the minority world. Therefore, the concept of 'negotiated interdependence' may also be applicable to minority world contexts where the boundaries between dependence and independence and between youth and adulthood are becoming increasingly blurred (Wyn and White, 1997) .
Thus, negotiated interdependence could be a useful way of understanding contemporary youth transitions and the changing relationships between adults and young people over the lifecourse in both the majority and minority world. 
